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Module 5: MAINSTREAMING OF GENDER FOR WOMEN WITH DISABILITIES 
IN EMPLOYMENT (SUSTAINABLE GOALS AGENDA 2030) 

Introduction 
 

Conceptual dimension of curriculum 

 

Questions  

 Debating gender mainstreaming within the context of UN' SDG5: Gender Equality.  
What is “Gender Mainstreaming” as concept and politics and rights? 

 

 Discussing forms of discrimination and violence against all women and girls 
everywhere. How do we fight it? 

 

 What is the relationship of the woman with her family and also social institutions 
such as politics, education and law? How should it be? 

 

 What are the difficulties of both women and disabled? 
 

Content1  

 

 Introduction to gender mainstreaming 
 Formal and hidden curriculum of gender 

 

Practical dimension of curriculum 

Questions  

 How to enter different jobs and working areas that are closed to women due to 
gender inequality or policy deprivation? Can women find jobs in male-dominated 
professions?  
 

 How do we combat gender inequality in the workplace? How we fight stress and 
mobbing? How does success come? 

 

1 N. 2 see UNESCO, 2015, p. 58. 
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 How discuss stereotypes about gender inequality and gender mainstreaming at 
workplace?  
 

 How promote effective participation and equal opportunities for leadership? 
 

Content2  

 

 Good practices in gender mainstreaming for women with disabilities 

 

 Gender-responsive job-advisor, trainer, teacher  

 

 Gender-responsive communication  

 

 Content of instructional materials and gender    

 

 Gender-responsive monitoring and evaluation 

 

 

 

 

 

 

 

 

 

 

Introduction to gender mainstreaming 

2 N. 4 – 5, see UNESCO, 2005, p. 60 and p. 76. 
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What is gender mainstreaming? It’s “the process of assessing the implications for women/girls 
and men/boys of any planned action — including legislation, policies or programs — in all areas 
and at all levels. This includes creating and sharing knowledge, awareness and responsibility for 
gender equality. It is also a strategy for including the concerns of girls/women and boys/men in 
the design, implementation, monitoring and evaluation of education policies and programs so 
that girls and boys, women and men benefit equally”3. Furthermore, “Gender mainstreaming is 
not a one-time activity. Instead, it requires ongoing attention when developing education 
programs and budgets, designing schools, developing curricula, governing and managing schools 
and, of course, teaching and using learning materials”4.  
These meanings, easily traceable in the extensive literature relating to the field, must also be 
declined when the target audience is women with motor disabilities because they face large 
barriers to education, and yet not much work has been done to address their education needs. 
According to the Gender Gap Report (WEF 2017), in 144 countries there remains an average gap 
of 32% across four index dimensions: economic participation and opportunity, educational 
attainment, health and survival, and political empowerment. Acknowledging the severity of 
gender inequality and its impact on women’s lives around the globe, one of the Sustainable 
Development Goals (SDGs) is dedicated to gender equality — goal 5. This is reinforced by the 
pledge of the 2030 Agenda to “leave no one behind”, and the agreement of Member States that 
the goals are integrated and indivisible. Attaining SDG 5 will require the mainstreaming of gender 
equality in efforts to achieve the other SDGs, supported by legal frameworks to counter deeply 
rooted gender-based discrimination (ECOSOC 2017). Placing women at the center of the 2030 
Agenda requires stronger interlinkages between the SDGs and a real commitment to investing 
wisely in women’s capacities to cope with pervasive sustainability challenges5. Furthermore, the 
importance of gender mainstreaming for sustainable development is highlighted in the 2030 
Sustainable Development Goals (SDGs). The equal involvement of women is needed to achieve 
the three pillars of SDGs: environmental sustainability, economic sustainability, and social 
sustainability.   
We therefore understand the importance of gender-sensitivity and gender-responsive formation: 
equality is an important pillar for developing inclusive community. Finally, gender mainstreaming 
is a strategy that, in reference to our speech, includes: “The collection and analysis of sex-
disaggregated data using gender analysis; building support for change through alliances/ 
partnerships; developing strategies, programs and initiatives to close existing gaps; putting these 
initiatives into action and backing these actions with adequate resources; developing capacity of 
staff to plan and implement (which also requires resources); monitoring, evaluating, reporting, 
distilling lessons learned and communication; holding individuals and institutions accountable for 
results by securing political will and leadership”6  
 

 

3 Wong R., Frei S., Leowinata S. (2014). Gender Mainstreaming Toolkit for Teachers and Teacher 
Educators. Burnaby: Commonwealth of learning. 
4 Ibidem, p. 33.  
5 I.B. Franco, L. dos Muchangos, M.Okitasari, R.Mishra, M.Akhtar Mousumi, A.Nguyen, and 
Norichika Kanie (2018),  Gender Mainstreaming in the 2030 Agenda: A Focus on Education 
and Responsible Consumption & Production, in Policy Brief, n.15, United Nations University. 
6 UNESCO (2015). A Guide for Gender Equalityin Teacher Education Policy and Practices, Paris. 
 

                                                           



   

Ready women project has been funded with support from the European Commission. This publication 
reflects the views only of the author, and the Commission cannot be held responsible for any use which 
may be made of the information contained therein. 
 

Nº project: 2018-1-ES01-KA204-050765 

4 

Formal and hidden curriculum of gender 

The curriculum is a pedagogical device made up of recurrent nuclei referring to the phases of its 
elaboration: a) identification of the objectives, b) determination of the teaching contents; c) 
didactic mediation according to strategic-organizational choices; d) evaluation of the processes 
and results of the didactic action. In the context of gender mainstreaming, the distinction 
between formal and informal or hidden (HC) curricula is particularly important. The first refers to 
the set of objectives, contents, resources and evaluation models that are formulated, at different 
levels, by another. The formal curriculum includes learning tools and technologies used in the 
learning process. Governments establish their formal national curricula. The hidden curriculum, 
on the other hand, includes the set of beliefs, values, implicit dimensions of teaching and learning 
that are assimilated by individuals in informal contexts and occasions such as in the family or 
through the media. It is therefore particularly important, in the formal curriculum, to avoid the 
use of texts or tools or situations that reinforce social stereotypies or gender prejudices that must 
be assimilated through the hidden curriculum. Sometimes added it reinforces the sweetness traits 
of females and the strength of males, but this is not always true in the reality of the varied 
personal phenomenologies and, above all, the stereotype conditions the social construction of 
representations that passive to women. Think about what is pernicious when women have a 
motor disability. In this case, the social reproduction mechanism of victimization is doubly 
enhanced. Within the framework of gender mainstreaming, a curriculum must reflect the 
pluralistic nature of society and adopt some principles of equality among which gender equality; 
checking that the teaching materials do not present stereotypes and are, instead, sensitive to 
respect for gender differences; the removal of gender biases that contribute to perpetuating 
disparities and perhaps even discrimination (leading to bullying and cyberbullying in extreme 
cases). The purpose of education is, in fact, to teach how to live. This means, in the specific case 
of women with motor disabilities, "facing uncertainties" (Morin, 2015, p. 18) by becoming 
resilient and empowering their empowerment. For this reason, a curriculum informed by these 
principles must present objectives clearly aimed at the development and enhancement of Life 
skills. Studies have shown that among the greatest difficulties young people encounter in their 
first work experiences there are no cognitive or cognitive gaps but the inability to adapt in a work 
contest, to analyse a problem and propose solutions, to communicate effectively, to manage 
stress. Soft skills represent a critical node in the failure to meet job supply and demand (OECD, 
2015) and are fundamental not only for the search for a job but for the development of one's 
personal and social 'well-being'. 
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Good practices in gender mainstreaming for women with disabilities 

 

The good practices that research suggests to promote gender mainstreaming basically follow four 
directions of development: 

1) Promote gender's expertise in trainers and top management roles of organizations in 
order to build a culture of organizations; 

2) Mainstreaming gender learning across the curriculum; 
3) Active mediation; 
4) Assessment 

The good practices that contribute to nurturing a culture sensitive to respect for gender 
differences are the evaluation of the qualifications and skills of trainers and job advisors in 
relation to gender; training of trainers to develop gender skills; adopt models for assessing the 
degree of inclusiveness of the contexts (Index for inclusion). Ensure addressing gender issues is a 
guiding principle of the curriculum. Review each program/course purpose, description, goals and 
objectives for gender responsiveness, including integration of: gender issues as content and 
exercises; learning experiences supportive of gender-sensitive perspectives, attitudes and 
competencies; gender sensitive language, images, writings, and processes within the curriculum 
(e.g., he/she in English language, photos of females and males, female and male speakers, male 
and female authors, female and male perspectives, disabilities etc.); Teaching materials should be 
aligned with institutional policies (e.g. NATO Bi-Strategic Directive 40-1), national policy and law, 
as well as international standards (e.g. UN Security Council Resolution 1325, Convention on the 
Elimination of All Forms of Discrimination Against Women).  Didactic mediation is also very 
important and must be declined according to the principles of inclusion and teaching aimed at 
promoting both cognitive and affective domains. Finally, it is necessary to implement a formative 
evaluation that includes gender awareness self-assessment; triangulation of learner, instructor, 
and supervisor regarding learning gender awareness, etc. 
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Methods of mainstreaming gender for job-advisor, trainer, teacher 
 

We suggest didactic practices of active learning, based above all on learning by doing, on learner-
centered, signs of pedagogical activism, and / or on the new prototype of the hackathon (known 
as hack day or hackfest) 7  that combines doing to thinking, act to understand, revolutionizing the 
canonical times of school teaching. They act as a bridge (bridging) between the subject and 
learning and make up the focus of the classroom work. Schematized in the ORA Repertoire 
(Damiano, 2007, p. 113) 8, in the many variations of the "pedagogies of the example" (Bondioli, 
1995), sometimes framed as didactic devices, sometimes as "implementation" or "evaluation" 
devices of didactics (Calvani , 2007), summarized in the taxonomy of active learning 
methodologies (Watkins, Eileen, Lodge, 2007) as operational of action science declinations 
(Fabbri, Romano, 2017) these devices support mediation work characterized by the emergency on 
the border between informal and formal and, always, for the fact of requesting the student a high 
/ very high level of participation. Any gender training will therefore be characterized by: being 
learner-centered. All training should be based on looking at the participants and their needs. It is 
important to give trainers enough preparation time to conduct some form of learning needs 
analysis before the training, including identifying differences for boys/men and girls/women; for 
the use of participatory methods. Effective training uses participatory methods such as case 
studies, brainstorming and problem-solving to help participants actively engage with the subject 
matter and learn by doing. Training needs to be followed up with discussion, feedback workshops, 
more tailored training and/or on-the-job support9. 

 

 

 

 

 

 

 

 

 

7 Born in the Information Technologies field, the hackathon is an event in which experts from various fields of 
technology participate in various capacities: software developers and graphic designers. A hackathon can have various 
work, educational and social purposes. Hackathons usually present a topic to develop. The participants, organized in 
teams of 4-5 people, propose ideas. 
8 The aforementioned authors have attempted the difficult task of building repertoires of actions, strategies, didactic 
devices. All the repertoires, however, according to the same authors who formulated them, have been revised, 
retouched, integrated and expanded over time, as research progressed. 
9 Cfr. Wong R., Frei S., Leowinata S. (2014). Gender Mainstreaming Toolkit for Teachers and Teacher Educators. 
Burnaby: Commonwealth of learning. 
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Gender-responsive communication 

Communication is the first and most relevant field of study of the mainstreaming of gender being 
communication pervaded by an irreducible opacity that continuously hinders exchange and that 
makes the difference - in terms of quality also of training - between contexts. How many bullying, 
inferior or excluding communicative dynamics are structured under the unwitting eyes of the 
trainer! More often the communicative experience between teachers and learners is 
accompanied by the unpleasant experience of negative feelings: impression of not understanding 
the other, of not being involved, of being manipulated, of a tension of which the reasons are not 
explained and which are not it is nothing but the fruit of the rules that are not necessarily explicit 
that the members of one group give themselves and that lead to unconsciously building obstacles 
of defensive closure or rejection of the other. The pioneering studies of classroom communication 
analysis and transactional analysis10 have offered important contributions to "unhide the occult"11 
of communication, revealing the deceptions of the unspoken and the defensive role of the 
conflict, often implemented for the sole purpose of hiding needs. recognition of the student or an 
authoritarian management of power, even between the sexes. Just as the analysis of 
conversational practices has highlighted the existence of implicit dynamics of construction of the 
communication exchange which take shape in the unconscious organization of taking turns, the 
dominance of interaction, the frequency of silences, acceptance or not of the student's 
intervention, of the duration granted to the intervention, of the "choice" of the student invited to 
speak. In the folds of this complexity it is easy to hide inequality, discrimination, the obstacle. 

 

 

 

 

 

 

 

 

 

 

 

 

10 F. Montuschi (2002). L’aiuto fra solidarietà e inganni. Le parole per capire e per agire. Assisi: Cittadella editrice. 
11 M. J. Chalvin (1982). Comment réussir avec ses éléves. Paris: Esf. 
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Content of instructional materials and gender 

The purposes that a curriculum should foresee are assumed directly by the target goals set by 
SDG 5: Achieve gender equality and empower all women and girls and which, given their 
relevance, we report in full. 

1. Eliminate all forms of violence against all women and girls in the public and private 
spheres, including trafficking and sexual and other types of exploitation. 

2.  End all forms of discrimination against all women and girls everywhere. 
3. Eliminate all harmful practices, such as child, early and forced marriage and female genital 

mutilation. 
4. Recognize and value unpaid care and domestic work through the provision of public 

services, infrastructure and social protection policies and the promotion of shared 
responsibility within the household and the family as nationally appropriate. 

5. Ensure women’s full and effective participation and equal opportunities for leadership at 
all levels of decision making in political, economic and public life. 

6. Ensure universal access to sexual and reproductive health and reproductive rights as 
agreed in accordance with the Programme of Action of the International Conference on 
Population and Development and the Beijing Platform for Action and the outcome 
documents of their review conferences. 

7. Undertake reforms to give women equal rights to economic resources, as well as access 
to ownership and control over land and other forms of property, financial services, 
inheritance and natural resources, in accordance with national laws. 

8. Enhance the use of enabling technology, in particular information and communications 
technology, to promote the empowerment of women. 

9. Adopt and strengthen sound policies and enforceable legislation for the promotion of 
gender equality and the empowerment of all women and girls at all levels. 

These are goals, especially the n. 5-8-9 which constitute the center of gravity of the curriculum 
dedicated to second and first level training for women with motor disabilities. 

 There are two fields for the basic contents of the curriculum 

a) Promotion of leadership 
b) Promotion of empowerment 
 
As for the first tool, the reference source is the book Women and Leadership in Open and 
Distance Learning and Development, edited by Asha Kanwar, Frances Ferreira and Colin Latchem 
(COL: Vancouver, 2013). It discusses a "gentle" training of women through a self-reflexive exercise 
aimed at "identifying oneself" and then "acting on the reinforcement" of some functional skills to 
"know how to live" and become a manager of themselves. The skills are as follows: 
 
Integrity. Lack of integrity is at the heart of many a leadership crisis. To inspire confidence, you 
must be trusted — and without integrity, there can be no trust. You must show integrity in how 
you conduct your personal life, in your relationships, in how you work, and in how you manage, 
support and encourage other people. 
Orientation to service. If your agenda is mostly based on personal motives, you may never 
become a successful leader. Built into good leadership is the idea of serving others. We have only 
to think of Nelson Mandela, Mahatma Gandhi, Martin Luther King and Aung San Suu Kyi to 
appreciate this point. 
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Optimism and vision. You can’t lead others into new areas if you are negative and pessimistic. 
People need leaders to be cheerful, hopeful of positive results and optimistic in the face of 
difficulties. The world can be seen as full of problems that can’t be solved or of challenges that are 
possible for us to address. You need to hold the latter view to be a leader. 
Decisiveness. It’s a complex world, and you are not likely to have all the information or easy 
answers for every decision you have to make. And sometimes, you’ll have to make quick 
decisions. If you spend a lot of time trying to figure out the very best answer, your followers are 
likely to lose confidence in you and fall away.  
Courage. You will face issues that are difficult and uncertain. There will be times when you have 
to do or say something that’s not popular. It can be lonely out there in front, on your own, being 
in the public eye or having to face up to the media or your community. So, you need to show 
personal courage. 
Resilience. There will always be failures and setbacks in your efforts as a leader. It never works to 
take these too badly, too personally. You need to develop the ability not only to learn from failure 
but also to pick yourself up and try again. 
Self-reflection. You need to be open to new experiences, to listen, to seek advice, to pay 
attention to criticism. This all helps you to learn and grow. But you also need to learn more about 
your nature, purpose and essence. By understanding yourself, by moving beyond what you want 
people to think of you and beyond what is comfortable, you will be a stronger leader. 
Motivating manager. You choose staff well and then look after them, giving them the time, 
technology and support they need to do their jobs really well. You are kind and fair, recognise 
great performance, give and share credit generously and take time to understand. You are 
humble. And you help, guide and mentor your staff. 
Discipline. It is very important that you work long and hard when necessary, control what you say 
and how you say it — even when you are angry or hurt — know what you are doing and look like 
you know, too. 
A sense of humour. Use humour and laughter to relieve tension in difficult situations. Don’t take 
yourself too seriously, and use humour to help others let go of tension as well. Many situations 
can be dealt with so much more easily if the leader is able to use humour.  
 
The second tool is, however, centered on the development of community empowerment, 
particularly effective in enhancing self-esteem and the drive towards collective empowerment 
through the enhancement of each person's contribution. The concept of empowerment is 
described in the literature as interdependent with the concept of quality of life and therefore is 
particularly indicated in the training courses for people with disabilities. An authentically inclusive 
functioning model is based on the promotion of empowerment and knows how to enhance its 
potential by creating community empowerment.  
According to Israel et al.12, it is the competence of people to better understand and better control 
the personal, social, economic and political forces that determine their quality of life with the aim 
of improving it. 
A distinction is made between the empowerment of the individual, the organization or the 
community. 
The former indicates an individual's ability to make decisions and exercise control over his or her 
personal life. It emphasizes the self concept. The second indicates when an organization is 
managed democratically: its members share information and power, use cooperative processes to 
make decisions and are involved in the choice, implementation and control of efforts to achieve 

12 Israel B. et al, (1994), Health education and community empowerment: conceptualising and measuring 
perceptions of individual, organizational and community control, Health Education Quaterly, Summer 1994, 
pp. 149-170. 
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objectives defined in common. Such an organization contributes to the empowerment of 
individuals participating in the process. Finally, an “empowered” community is a community in 
which individuals and organizations collectively use their skills and resources to meet their needs. 
They help each other, resolve their conflicts and increase their influence on the quality of life of 
the community. 
Seven actions develop gender empowerment: 

 
 Leadership development (previous tool) 
 media utilization, support and advocacy 
 public education and participation 
 organization of partnerships: formation of associations, cooperatives and coalitions 
 professional training and micro-enterprises 
 conflict management skills (what is violence, types of violence, conflict-violence 

difference, management of conflict situations etc.); 
 analysis of the image of women in the media; reduction of gender stereotypes (what are 

stereotypes and how to dispel them); 
 cyberbullying (how to defend yourself and not offend); 
 education in affectivity and micro-bullying (being together, managing abandonment, self-

protection, strengthening personal skills etc.). 
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Gender-responsive monitoring and evaluation 

 

It is especially in the school where boys and girls meet, where a different body crosses for the first 
time. Here we play a big challenge: education for difference. The differences are not things, but 
relationships. And relationships move, change, transform over time. Thus, also the evaluation and 
identification of criteria to detect, measure and understand these transformations. The thought of 
difference also calls into question the transmission of knowledge, for which school and evaluation 
play a central role. 
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Module 5: Mainstreaming of gender for women with disabilities in 

employment (sustainable goals AGENDA 2030) 

Training Curriculum:  

1. Purpose of the training 

The training is aimed at women with physical and sensory disabilities looking for employment. It 

intends to offer basic knowledge about effective policies and strategies for the integration of 

gender and disability and the strategies/tools for solving practical cases, as well as to influence the 

stimulus for social participation and the sharing of experiences. 

“Mainstreaming of gender", the fifth module of this training course, teaches women with 

disabilities what the concept of gender mainstreaming is and how to deal with the problems they 

face in their social and professional lives.  

The information gained in this module will enable them to realize the advantages and 

disadvantages of being a woman and to defend their rights when they are exposed to any 

discrimination arising from being a woman in their environment. Women who are confronted with 

a potential of social exclusion due to their disability also experience double disadvantages due to 

gender inequality. 

 

2. Keywords and phrases 

 Gender & disability mainstreaming, 
  barriers, disabilities, difficulties 
 disability & gender policy, programs of intervention, agencies,  
 case study, resolution strategies,  
 web information, web-community 

 

3. Objectives 

 Know the main concepts of disability and of gender in order to understand the relationship 
that binds both in the current cultural scenario 

 Know the main policies of the countries and the main programs in order to orientate 
themselves in the phenomenon of inequality and face it 

 Elaborate and put into practice some strategies useful in gender and disability 
mainstreaming 

 Use strategies and immediate tools for sharing personal experiences and best practices 
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4. Learning outcomes 

 To define disability and related concepts.  

 To define the term of gender and related concepts.  

 To know the existing gender and disability policies. 

 To identify the main programs of intervention on gender and disability mainstream in their 

own and other European countries. 

 To know effective methods and strategies in gender and disability mainstreaming. 

 To analyse and solve a real case of obstacle to integration  

 To know main strategies for sharing best practices and personal experiences of gender and 

disability mainstream within the wider community 

 
 

5. Course contents 

The overall objective of the training will be presented in the two concerts listed below. Theoretical 

and practical information about gender will be conveyed to the participants within the scope of the 

questions asked below. 

 

5.1. Conceptual dimension  

Questions  

 Debating gender mainstreaming within the context of UN' SDG5: Gender Equality.  What is 

“Gender Mainstreaming” as concept and politics and rights? 

 Discussing forms of discrimination and violence against all women and girls everywhere. How 

do we fight it? 

 What is the relationship of the woman with her family and also social institutions such as 

politics, education and law? How should it be? 

 What are the difficulties of both women and disabled? 

 

5.2. Practical dimension  

Questions  

 How to enter different jobs and working areas that are closed to women due to gender 

inequality or policy deprivation? Can women find jobs in male-dominated professions?  

 How do we combat gender inequality in the workplace? How we fight stress and mobbing? 

How does success come? 

 How discuss stereotypes about gender inequality and gender mainstreaming at workplace?  

 How promote effective participation and equal opportunities for leadership? 
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6. Learning hours 

The training module will last a total of 12 hours (4 sessions, each session 3 hours). Duration of the 
module can vary and adapt to the learning pace of the women attending the course. However, a 
minimum of 12 hours of teaching is recommended. 

 

7. Teaching and learning methods 

The course can be taught using two teaching methods. 

1. Interactive group training 

Participants will be able to participate actively in classes through face-to-face training sessions.  

Brainstorming, Group discussion & Buzz groups, Case study analysis, Plenary, question-answer 

technique, icebreaker etc. 

2. Online education 

It is possible to follow the trainings and complete the modules from the online platform for those 

who cannot attend the physical courses.  

For that trainers, mentors or job advisors could use some methods: 

 Guided online search 
 Teamwork Group & web writing exercises 

 
 

8. Assessment methods 

Education satisfaction survey and training evaluation pre-post-test will be used and other like: 

 Question and Answer  

 Case reconstruction 

 Product assessing 

 

9. Resources  

http://www.ibe.unesco.org/en/glossary-curriculum-terminology/g/gender-mainstreaming-
curriculum 

Training hall, two trainers, lecture notes for learners about module, Microsoft office program, 
projector, computer, other educational materials. 

 

 

 

http://www.ibe.unesco.org/en/glossary-curriculum-terminology/g/gender-mainstreaming-curriculum
http://www.ibe.unesco.org/en/glossary-curriculum-terminology/g/gender-mainstreaming-curriculum
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11. ANNEX –SESSION PLANS: (see the annexed table)  

The 4 training sessions are presented below, in their focalization (Tab. 1) and in their specific 

articulation (Tab. 2-4). They are the result of the re-adaptation of some appropriate resources 

(Miller & Albert, 2005; Chataika, 2013), streamlined in some points and extended in others to be 

profiled according to the characteristics of women with physical and sensory disabilities. 

 

Module  Topic  Aim  

Session 5.1 
ELEMENTS 
 

a) Introduction to 
gender 
mainstreaming 
b) Formal and hidden 
curriculum of gender 
c) Concepts of 
disability and gender 
in order to promoting 
awareness  
 

Reinforce the commitment and meanings of “leave no one 
behind” in the 2030 Agenda.  
 
Know the main concepts of disability and of gender in order to 
understand the relationship that binds both in the current 
cultural scenario. 
 
Recognize the problems of cultural and material obstacles to the 
integration required by gender and disability. 
 
Know and set up strategies to mitigate the phenomenon of 
exclusion required by gender and disability 

Session 5.2 
MAP 

a) Good practices in 
gender 
mainstreaming for 
women with 
disabilities 
 
b) Map of policies, 
programs, civil society 
and governments to 
enhance gender and 
disability 
mainstreaming 
in each countries 

Know the main policies of the countries and the main programs 
in order to orientate themselves in the phenomenon of 
inequality and face it 
Know the map of the government institutions, associations and 
stakeholders to enhance gender and disability mainstreaming 
and to appeal to 
 

Session 5.3 
ROAD-MAP 

Methods of 
mainstreaming 
gender for job-
advisor, trainer, 
teacher 
 
Content of 
instructional materials 
and gender 
 
Gender-responsive 
monitoring and 
evaluation    
 
Methods and 
strategies for gender 
and disability 
mainstreaming  

Know different methods and strategies useful in gender and 
disability mainstreaming 
Know the levels of gender and disability integration and the 
specific actions to be taken 
E.g. What to do in the event of obstacles and objections to 
integration? How and with whom to draw up practical action 
plans? 
 
Summarize in the taxonomy of active learning methodologies 
(Watkins, Eileen, Lodge, 2007, Perla 2020) 
 
Gender awareness self‐assessment; triangulation of learner, 
instructor, and supervisor regarding learning gender awareness.  
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Session 5.4 
COMMUNITY 

Gender-responsive 
communication 
 
Strategies for sharing 
and spreading best 
practices and 
personal experiences 
of gender and 
disability mainstream 
within the wider 
community 

Unhide the implicit of communication in gender and disability 
discourses 
 
Know some effective strategies and immediate tools for sharing 
personal experiences and best practices 
Become a promoter of sharing initiatives within an enlarged and 
open community  

Table 1: Sessions Topics and their aims 

 

Unit / Session nº 5.1:  Introduction to gender mainstreaming referred to disability 
Expected duration: 3 hours 
General Objectives: To define disability and gender and related concepts 
Resources: Training classroom, two trainers, lecture notes for learners about module, Microsoft office 
program, projector, computer, other educational materials 
 

 
5.1.1. Disability & gender 
 

Learning outcomes:  
 
To define the disability and gender terms and related concepts  
 

Methods / key points: 
 

− Brainstorming 
 

Activities (time, description in details,… ): 
 
The trainer organizes an ice-breaking activity. He/she draws a Venn diagram with three empty sets on the 
IWB and asks those present to offer a definition of disability explaining similarities/differences compared 
to other terms - such as 'deficit' and 'handicap' - and to indicate in which set to place it. 
 
Then he/she draws another Venn diagram with two empty sets on the IWB, next to the previous Diagram, 
and asks those present to offer a definition of gender explaining similarities/differences compared to the 
term 'sex' and to indicate in which set to place it. 
 

Assessment: 
 
Questions and answers in full group, we could use some games to motivate them to participate and 
evaluate the learned concepts. 
 

 
5.1.2. Barriers 
 

Learning outcomes:  
 
To recognize main barriers for gender  
 

Methods / key points: 
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− Case studies - Handouts (excerpts from books, links on specialized on-line sites, tracks of videos 
and movies) 

 

− Group discussions & Buzz groups  
 
 

Activities (time, description in details,… ): 
 
The trainer divides those present into small groups and distributes the digital material useful to analyze 
same case (one case per group). The cases are related barriers - school, work, social - due to disability 
and/or gender discrimination. 
 
After studying the case, each group explain the relevant aspects to the other groups. 
 
While each group relates, the trainer writes the similarities/differences of each description on the board. 
 

Assessment: 
 
Case analysis 
 

 
5.1.3. Mainstreaming 
 

Learning outcomes:  
 

− To understand the concepts of gender and disability mainstreaming  

−  To understand the distinction between formal and informal or hidden (HC) curricula.   
 

Methods / key points: 
 

− Plenary 

− Case studies and Group discussions 
 

Activities (time, description in details,…): 
 

1. The trainer illustrates the essential aspects of the concept of 'gender mainstreaming' and the 
main stages of development through some international or national documents. 

 
2. The trainer describes a common case of 'mismatch' between a formal 'gender friendly' curriculum 

(a training program that respects diversity) and a hidden 'not-gender friendly' curriculum 
(practices and attitudes of trainers or trainees with prejudices). The trainer activates a group 
discussion and stimulates the analysis of the case of 'mismatch'. Finally, those present fill out an 
individual questionnaire about the studied contents. The trainer makes a summary and 
conclusion. 
 

3. Finally, those present fill out an individual questionnaire about the studied contents. The trainer 
makes a summary and conclusion. 

 
 

Assessment: 
 

− Case reconstruction 

− Questionnaire 
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Unit / Session nº 5.2:  Maps of good practices in gender mainstreaming for women with disabilities 
(policies, programs, civil society and governments) 

Expected duration: 3 hours 
General Objectives: To know the existing gender and disability policies, programs and agencies for 
interventions 
Resources: Training classroom, two trainers, lecture notes for learners about module, Microsoft office 
program, projector, computer, other educational materials 
 

 
5.2.1. Disability & gender policy 
 

Learning outcomes:  
 
To know the existing gender and disability policies  
 

Methods / key points: 
 

− Plenary & Brainstorming  
 

Activities (time, description in details,… ): 
 
The trainer illustrates the essential aspects of the topic 'disability & gender policy’ and some international 
or national related documents. 
 
He/she breaks the ice by writing the word "Policies" on the board and asking which policies those present 
think they benefit as women with disabilities. 
 
While each one answers, the trainer writes on the blackboard the words elicited in relation to 'policy' 

Assessment: 
 
Questions and answers in full group, we could use some games to motivate them to participate and 
evaluate the learned concepts. 
 

 
5.2.2. Programs of intervention 
 

Learning outcomes:  
 
To identify the main programs of intervention on gender and disability mainstream in their own and other 
European countries  
 

Methods / key points: 
 

− Teamwork (Guided online search) 

− Group discussions & Buzz groups 

− Policy documents  

− Handouts (excerpts from reports, links on specialized on-line sites) 
 

Activities (time, description in details,… ): 
 
The trainer divides those present into small groups and distributes the digital material useful to carry out 
research on the web relating to policies and intervention programs in own the country. 
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Each group organizes the material found and, at the end of the work, illustrates it to the rest of the groups, 
sharing it on the IWB 
 

Assessment: 
 
Product assessing 
 

 
5.2.3. Agencies 
 

Learning outcomes:  
 

− To draw up a personal/group map of government organizations, agencies and stakeholders who 
implement the known programs. 
 

Methods / key points: 
 

− Teamwork (Guided online search) 

− Group discussions & Buzz groups 
 

Activities (time, description in details,…): 
 

1. The trainer briefly illustrates the functions of the map software to the IWB and asks the groups 
to create a map of agencies/organizations that implement intervention programs 
 

2. Each group make a map, then, illustrates it to the rest of the groups, sharing it on the IWB 
 

3. The trainer activates a final discussion group and stimulates the analysis of the case of 'mismatch'. 
 

4. Finally, those present fill out an individual questionnaire about the studied contents in the whole 
unit. The trainer makes a summary and conclusion. 

 

Assessment: 
 

− Product assessing (interactive updatable map) 

− Questionnaire 
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Unit / Session nº 5.3:  Methods and strategies for gender and disability mainstreaming and gender 
awareness self‐assessment  
Expected duration: 3 hours 
General Objectives: To know effective methods and strategies of active learning in gender and disability 

mainstreaming, practical case studies on the topic 
Resources: Training classroom, two trainers, lecture notes for learners about module, Microsoft office 

program, projector, computer, other educational materials  
 

 
5.3.1. Case study 
 

Learning outcomes:  
 
To know effective methods and strategies of active learning in gender and disability mainstreaming  
 

Methods / key points: 
 

− Case study analysis (investigate a case of integration obstacle, examine elements and strategies, 
propose most effective solution) 
 

− Handouts (excerpts from reports, links on specialized on-line sites, book of ‘proof of case’) 
 

 

Activities (time, description in details…): 
 
The trainer does a welcome activity - watching/listening to a song/movie; reading/listening to a poem - 
topic-related. 
 
Divides those present into small groups and distributes the digital material useful to analyze the same case. 
The cases are related obstacles of social/work integration due to disability and/or gender discrimination. 
 

Assessment: 
 
Questions and answers in full group, we could use some games to motivate them to participate and 
evaluate the learned concepts. 
 

 
5.3.2. Resolution strategies 
 

Learning outcomes:  
 
To analyse and solve a real case of obstacle to integration 
 
To develop practical strategies to enhance gender and disability mainstreaming  
 

Methods / key points: 
 

− Team work (product: report of case analysis and solution) 

− Group discussions & Debate 
 

Activities (time, description in details…): 
 

1. Each group illustrates the solution hypotheses to the other groups, underlining the action criteria. 
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The trainer moderates and guides the debate between groups and writes on the blackboard 
similarities/differences of the solution hypothesis. 

2. Finally, those present fill out an individual questionnaire about the studied contents of the whole 
unit. The trainer makes a summary and conclusion. 

Assessment: 
 

− Product assessing 

− Argumentation assessing 

− Questionnaire 
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Unit / Session nº 5.4:  Gender-responsive communication 
Expected duration: 3 hours 
General Objectives: To know main strategies for sharing best practices and personal experiences of 

gender and disability mainstream within the wider community 
To use main tools for spreading information by web and within a community 

 
Resources: Training classroom, two trainers, lecture notes for learners about module, Microsoft office 

program, projector, computer, other educational materials  
 

 
5.4.1. Web information 
 

Learning outcomes:  
 
To know main strategies for sharing best practices and personal experiences of gender and disability 
mainstream within the wider community. 
 

Methods / key points: 
 

− Group & web writing exercises 
 

Activities (time, description in details…): 
 
The trainer points out the main aspects of web communication 
 
Illustrates concrete examples of effective communication via web – as sharing best practices and personal 
experiences 
 
He proposes a first shared write activity on IWB as an example 
 

Assessment: 
 
Questions and answers in full group, we could use some games to motivate them to participate and 
evaluate the learned concepts. 
 

 
5.4.2. Web-community 
 

Learning outcomes:  
 

− To use main tools for spreading information by web and within a community 

− To be able to present and spread information by web and within a community  
 

Methods / key points: 
 

− Speech analysis  

− Based web writing techniques (i.e., product: thread and topic on forum) 

− Group discussions & Debate 
 

Activities (time, description in details…): 
 

1. Each present writes a draft that describes best practices/ experience to be communicated via 
web and chooses the appropriate method (e.g. a post by forum, by blog, by social network) 
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2. Each present work by PC on editing and optimization of web content - accompanied by photos, 
captions etc. 

3. The trainer coordinates the work remotely and, at the end of the activity, illustrates the 
prevailing characteristics. 

4. The trainer coordinates a short final debate explaining strengths/weaknesses of works 
presented 

5. Finally, those present fill out an individual questionnaire about the studied contents.The trainer 
makes a summary and conclusion. 

Assessment: 
 

− 1 and 2 by Product assessing 

− 3 and 4 By questions and answers  

− 5 by Questionnaire 
 

 


	RW-Clum-M5-Introduction
	RW-Clum-M5-Curriculum

